I would like to ask the following question: Why should we care about what happens in STSrelated educational spaces? This opening question serves as a signpost for the two authors brought together in this review, the London-based Spaniard, María Puig de la Bellacasa, and the Medellín-based Colombian, María Luisa Eschenhagen Durán, as well as for the two topics here addressed: care and education. Although these topics might signal to and follow different paths, they meet in this question.
Puig de la Bellacasa's Matters of Care offers a stirring and thoughtful meditation on how to engage in a speculative task and an ethical commitment that brings together humans and more-than-humans. Her book is divided into two main sections, the first addresses more theoretical matters, while the second works through concrete knowledges and caring practices concerned with soils. The first section unpacks two central concepts: care and speculation. The author builds her concept, "matters of care," drawing from Bruno Latour's (2004) notion of "matters of concern," which denotes an enriched version of matters of fact, one that highlights its political and social entanglements. Hence, with "matters of care," the author offers a critical stance that addresses both the construction of a fact and its possible becomings. In going from "concern" to "care," Puig de la Bellacasa also introduces Donna Haraway's situated knowledges (1988) and her more recent narrative engagements (2016) as a means of highlighting a kind of relationality capable of opening novel and unknown paths that have not been prefigured in the construction of a fact. The section closes with an attempt to unearth and reclaim the fragile and unstable nature of both care and speculation. Caring or being cared for can feel good or awful, it can nourish or oppress, just as speculating can trigger a desire for control and expansion or new modes of coming together by uncovering the limits of a knowledge that can never be complete.
In the second section of the book, Puig de la Bellacasa sets foot into the terrain of permaculture and the temporality of soils in order to unearth, with the aid of care and speculation, another ethics and other temporalities. Speculative ethics, as she calls it, nurtures from and responds to the more-than-human worlds and practices that coexist in soils. An ecological approach to soils delivers humankind into a network that points to both the agency of the myriad other actors involved in soil cycles and maintenance -alive or otherwise -as well as human responsibility and care for soils. Acknowledging these agencies and responsibilities calls for careful attention to the multiple temporalities at work within soils, as well as for the untimely. A vital concept in Puig de la Bellacasa's effort, the untimely is used to "invoke innovative ways of knowing that will seem inevitably backwards or pre-technoscientific to the progressive spirit" (2017, 212) -it is a way to resist the dominant technoscientific and futuredriven approach of soil management through practices like permaculture. Through soils, multiple temporalities are disclosed and untimely practices are deployed. The intrusion of untimely practices allows making time for soil, caring for it. How did Puig de la Bellacasa come to such an intimate relation with soil? By attending permaculture workshops as well as reading vastly. In short, by learning about soils. Education was vital for connecting and tuning her knowledge to a whole new way of thinking and living with soil -it is a way of moving into the unfamiliar and unknown. It is time, then, to move from care to education and to explore how they are interrelated.
Eschenhagen Durán's book, Repensar la educación ambiental superior, collects and synthesizes almost 20 years of research and teaching that she has done. It is an insightful and acute examination of a form of environmental education conceived in the 1972 UN Conference on the Human Environment (Stockholm Conference) that has proven to be limited. The point of departure is this: after almost half a century of enacting UN and other international policies and guidelines regarding the environment and environmental education, why are socio-environmental problems at a critical point nowadays? This question, which is explored in the first two chapters, instead of solving the problem at hand, tracks some of the epistemological, pedagogical, and political tenets related to an instrumental and economically driven understanding of the environment. Chapter three offers an overview of the main strategies that have been devised to incorporate environmental education into universities in Latin America (mainly Colombia). The fourth and last chapter, by far the longest and richest, lays down a set of inquiries that she considers useful in order to disrupt an impoverished, yet hegemonic, discourse about environmental education.
Her main criticism is directed against the concept of development, particularly sustainable development. Eschenhagen Durán argues that current sustainability discourses homogenize peoples and cultures that have been trivialized by a colonial history rendering them invisible.
Stepping out of this obstructing matrix requires endorsing an environmental knowledge (saber ambiental), following Enrique Leff's (2002) approach, in which decolonial epistemological and political perspectives converge. The concept of environmental knowledge is thus envisaged as a critique of the hegemonic worldview. It integrates environmental complexity, in its multiple manifestations, whether biological, political, cultural, physical, etc., into responsible attitudes and actions. In a world obsessed with technofixes, such as biotechnology and geoengineering, Eschenhagen Durán takes the time to ask questions concerning how we conceptualize and think the environment, questions that show how environmental education is a way of caring about what happens with education at large.
In spite of their divergent approaches and styles, or perhaps thanks to them, Puig de la Bellacasa's and Eschenhagen Durán's inquiries are deeply intertwined. In fact, both of them insist that their respective concepts, care and environmental education, are modes of dislocating and resisting the technoscientific, instrumental, future-and economic-driven stance that permeates a large and powerful image of the world. On the one side, Eschenhagen Durán unfolds some prospects for environmental education as a means of cultivating emergent Latin American epistemological and political commitments. On the other, Puig de la Bellacasa's reworking with care of the concept of soil and its associated practices may disrupt the related and more traditional concept of land in a way capable of reclaiming conflicts for the ecological approach she advances. Their joint efforts accentuate the roles of care and education in socio-environmental modes of resistance, such as those of indigenous communities organized against biotech and agricultural transnationals in Mexico (Méndez Cota 2015) and Colombia (Ulloa 2013) , or the ones related to deforestation and resources extraction during and after the peace accords in Colombia (Baptiste et al. 2017; Ciro Rodríguez 2018) .
The core concepts of this review, care and education, are inseparable from actions and affects, from what it means to presently live and dwell on earth. These two books also make the case for different irruptions of the untimely: care, as a form of thinking about what the future could be; education, as a way of asking uncomfortable questions with no preconceived answers. Because of the manner in which care and education have been characterized, they underpin a critical approach to science that is vital to STS, not only as working concepts in case-to-case analysis, but also as constitutive practices in disciplinary formation. Rather than following the famous motto of eighteenth-century Enlightenment, "Dare to think," we could turn it into "Care to ask" -a habit of making time for questions, for the several ways in which they might unfold and the unexpected responses they may elicit.
